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“Thank you parents and teachers!”
See page 2

The work is set to begin 

on the Green Sidewalk 

Project thanks to a 

$100,000 grant to the 

Grade School. 

READ MORE ON PAGE 4
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A message from our 
new Administrative 
Director

UPCOMING EVENTS:

Dear Families,

I am honored and excited to serve 
as the new Administrative Director 
of San Francisco Waldorf School. 
In nearly 40 years, our school 
community has grown from a few 
founding kindergarten families and 
one visionary teacher to a thriving 
institution that has nurtured the 
growth of thousands of children in 
the Bay Area and beyond. Through 
community commitment and 
excellence in teaching we have 
become a leading voice for Waldorf 
Education in North America. I am 
thrilled to help lead our school as we 
enter our next phase of development. 

Twenty years ago, a group of the 
founding parents and teachers 
created a high school. Next school 
year, our high school welcomes a 
fully enrolled 9th grade class of 45 
students. Finding ways to bring our 
campuses and communities together 
is an exciting challenge. One way we 
are doing that is through building 
the SFWS Center for Athletics and 
Community on the high school 
campus. The Center will serve the 
entire SFWS community, bringing us 
together for athletics, performances, 
lectures, graduations, student 

showcases, and other events to 
celebrate school spirit across grades 
and across town. With support from 
every member of our current and 
alumni community, we will raise the 
funds to build the Center and begin 
construction in June 2018. 

As June of this year approaches, 
I want to wish the best to our 
graduates and graduating families. 
High school and college transitions 
are major moments in the ongoing 
evolution of our community. As 
teachers and parents, our work is to 
“accept the children with reverence, 
educate them with love, send them 
forth in freedom.” Easier said than 
done; we will miss you as you go 
forth. Don’t forget to write and visit 
us at reunion time!

I wish you all a summer filled with 
family.

All the best,

Craig Appel 
Administrative Director

EARLY CHILDHOOD STORIES

Nursery Stories: Mr. Gumpy’s Outing 

Kindergarten Tales: The Three 
Feathers 

GRADE SCHOOL  
MAIN LESSON BLOCKS

Grade 1: Class Play

Grade 2: Mathematics Review

Grade 3: Living on Earth/Arithmetic

Grade 4: Local Geography; People 
-History

Grade 5: Classical Greece

Grade 6: Medieval Society

Grade 7: Physiology

Grade 8: Curriculum Projects

HIGH SCHOOL  
MAIN LESSON BLOCKS

Grade 9: Art History; Permutations/
Combinations

Grade 10: Mechanics; Classical World

Grade 11: Botany; Latin America

Grade 12: Symptomatology

May 26: Senior Play

May 30: Senior Project Symposium

June 9: Grade 8 Ceremony 

June 10: Commencement,  
Class of 2017

Visit sfwaldorf.org/MySFWS for more 
information. 

In the Classrooms:
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College Counselor 
Lauren Rudsten has 
a B.A. from The 
University of Chicago 
and a Certificate in 
College Admissions 
Counseling from UC 
Berkeley. She has 
many years of college 
admissions experience and her door  
is always open to students.

Bard College

Barnard College

Cal Poly, San Luis Obispo

California College of the Arts

Chulalongkorn University, Bangkok, 
Thailand

City College of San Francisco

Colby College

Cornell University

Dickinson College

Endicott College

Evergreen College

Global College of Long Island 
University

Congratulations Class of 2017! 
Best wishes to our talented, creative, and thoughtful senior class. These scholars have been awarded 
more than $1.2 million in merit scholarships and secured acceptances to 80 top-notch colleges 
and universities across the country and around the world. Our seniors are headed to the following 
colleges and several have exciting Gap Year plans.  

Goucher College

Hobart and William Smith College

Juniata College

Knox College

Lewis and Clark College

University of Nevada, Reno

University of Puget Sound

Reed College

San Francisco State University

University of California, Berkeley 

University of California, Los Angeles

University of California, San Diego

Whitman College

8th graders on their class trip to Headwaters

Congratulations  
Grade 8!
A warm congratulations to our eighth 
graders as they mark their final weeks 
at the grade school. More than half 
the class, led by Corinne Fendell, will 
head to San Francisco Waldorf High 
School. Other students will attend 
public and private schools around 
the Bay Area and boarding schools 
around the country.



SFWS Awarded $100,000 Grant to Green 
Washington Street Sidewalk
The Green Sidewalk Project establishes the grade school as a local leader in sustainable school design

SFWS was recently awarded a 
$100,000 grant from the City of San 
Francisco to create an innovative 
sustainable streetscape that will 
strengthen connections to the 
neighborhood and the natural world.  
The Community Challenge Grant is 
the largest awarded to the school for 
its sustainability efforts.

“This visionary project will transform 
our concrete sidewalk into a 
native habitat garden and vibrant 
community space, creating a green 
entry to our grade school campus 
that shows our commitment to 
environmental sustainability,” said 
Alison Sant, principal at Studio 
for Urban Projects, grade school 
parent, and member of the Board of 
Trustees.  

Among the features proposed for this 
project:

• Permeable sidewalk features, an 
inviting and ecologically sound 
innovation that allows stormwater 
to infiltrate the ground instead 
of flowing out through our sewer 
system and into the bay.

• Bike racks equipped with tools, 
a pump, and electric outlets to 
support and encourage our bike-
friendly community. 

• A portable table and built-in lean 
and sit options of various sizes to 
facilitate weekly bake sale, students 
and teachers in transition, and 
community gatherings of all ages.

• Planters around street trees and 
along the school façade with native 
plantings to create habitat for local 
birds, bees, and butterflies.

• Systems for redirecting water from 
the school’s roof into plantings.

The Green Sidewalk Project will bring 
the school’s architectural ethic— 
sustainable, functional, beautiful— to 
the school facade and streetscape, 
benefiting the school community and 
beyond. 

 “Our Green Sidewalk Project can 
serve as a model for the many public 
and independent schools with 
limited outdoor space,” notes Craig 
Appel, Administrative Director. “We 
have the potential to create a path 
that better connects students to the 
natural world and the surrounding 
neighborhood.”

The Green Sidewalk Project is one 
part of the school’s comprehensive 
Sustainability Master Plan and 
establishes the grade school campus 
as a leader in sustainable school 
design. The high school was the 
first school in the City to be awarded 
LEED-Gold certification by the Green 
Building Council. The proposed living 
wall, fog catcher, and water systems 
for the new Center for Athletics and 
Community continue to show our 
school’s strong commitment to 
urban sustainability. Together with 
the Outdoor Classroom, noted Alison 
Sant, “there are great opportunities, 
on both campuses, to create a vision 
for how schools teach and promote 
sustainability.”

As part of the sidewalk project, 
school staff has engaged in a series 
of neighborhood meetings and is 
actively incorporating input on a 
range issues and interests including 
parking and traffic flow, safety 
and how they imagine their own 
interactions with the space.

“This visionary project 
will transform our 

concrete sidewalk into 
a native habitat garden 
and vibrant community 
space...” – Alison Sant, 

Board of Trustees

OUR GREEN SIDEWALK  
PROJECT LEADERSHIP TEAM

Alison Sant, Studio for Urban 
Projects/SFWS Board of Trustees

Richard Johnson, Studio for 
Urban Projects and Vie Bikes

Damian Raffa, The Presidio Trust

David Bushnell, 450 Architects

Amber Hasselbring, Nature in 
the City

Mitch Mitchell, SFWS 
Advancement Director

Duncan Dow, SFWS Facilities 
Manager

Hyphae Design Laboratory

Jane Martin, Plant SF and Shift 
Design Studio

Ilaria Salvadori, San Francisco 
Planning Department
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ALUMNI NEWS

Young Alums —Making Headlines
Still in college and already making their mark: here are a few recent graduates in the news  
this school year. 

A National Ecological Design Award 
Winner

Huffington Post’s “A Study in Project 
Based Learning,” by Hampshire 
College President Jonathan Lash, 
profiled the work of science students 
studying clean water systems. “After 
only their first year of college, (these 
students) outperformed teams of 
graduate students from much larger 
research universities in a national 
ecological-design competition,” 
wrote Lash in September 2016.

A National Geographic Adventure 
Scientist

Lola Bushnell ’14 was part of a three-
student Georgetown University team 
whose microplastics research was 
featured in National Geographic 
Explorers Journal.

Their January 2017 story, “Putting 
D.C.’s Wastewater Treatment to 
the Microplastics Test,” describes 
the early morning Potomac River 
research excursions and experiences 
as National Geographic Adventure 
Scientists. Lola is studying 
government and environmental 
science. 

A Top Volleyball Recruit Featured 
Nationally

USA Volleyball’s article, “Be a recruit 
that colleges want,” features UC San 
Diego freshman Simone Froley, ’16. 

“I knew I wanted to play at a high 
level, but decided to go with D-II so I 
could focus on school.” Her message 
to young prospects: “Know what you 
want.” By Jamie Rindy, USA Volleyball 
Magazine.

A Student Activist on the Air

Ben Gurewitz is a 2016 graduate, UC 
Davis freshman, and cofounder of 
the Diverse Learners Coalition. He 
talked to reporter Mary Jo Madda for 
an EdSurge podcast: “What Students 
with Learning Differences Really Want 
Us to Know.” 

 “A lot of the work that I‘ve been 
doing is really mobilizing students 
to be a part of the conversation…I’m 
gathering data, and gathering stories, 
and gathering testimonies from 
the students who have experienced 
this firsthand, and then finding 
ways—effective ways—to share these 
stories.”

Co-Leader Aldyn Markle ’15 and team 
won first-place from the American 
Ecological Engineering Society. 

“Simone Froley is making the most 
of her experience at UC San Diego.” 
(Photo: UC San Diego)

Ben Gurewitz, on the air in March 2017.

Lola Bushnell, far right, and fellow 
Georgetown student researchers.  
(Photo: Noah Martin) January 2017.

Did we miss anyone? 

Please share your stories: 
alumni@sfwaldorf.org



Joyful Learning in Early Childhood
In the early years, children flourish in an atmosphere of warmth and wonder. Here is a peek 
into part of a day, some observations from Rudolf Steiner (nearly a century ago) and today’s 
researchers showing just how right he was. 

The Beauty (and Benefits) of Nature

“Young children need time in nature to experience wonder and joy there.”

– RUDOLF STEINER, EDUCATION IN THE FACE OF THE PRESENT-DAY WORLD SITUATION

“Research suggests that exposure to the natural world —including nearby 
nature in cities—helps improve human health, well-being, and intellectual 
capacity in ways that science is only recently beginning to understand.”

– RICHARD LOUV, CHILDREN & NATURE NETWORK, 2016



Imaginative Play and Cognitive Development

Imitation, Learning and Love

“To a healthy child, playing is not only a 
pleasurable pastime, but also an absolutely 
serious activity.”

– RUDOLF STEINER, THE CHILD’S CHANGING 
CONSCIOUSNESS, 1923

“Taking on different roles allows children the unique opportunity 
to learn social skills such as communication, problem solving, 
and empathy… An important benefit of early pretend play may be 
its enhancement of the child’s capacity for cognitive flexibility, and 
ultimately, creativity.” 

– SCOTT BARRY KAUFMAN PH.D., SCIENTIFIC AMERICAN, 2013; 
PSYCHOLOGY TODAY, 2012

“New research tells us scientifically what 
most preschool teachers have always known 
intuitively. If we want to encourage learning, 
innovation and creativity we should love our 
young children, take care of them, talk to 
them, let them play and let them watch what 
we do as we go about our everyday lives.”

– ALISON GOPNIK, PROFESSOR OF 
PSYCHOLOGY AT THE UNIVERSITY OF 
CALIFORNIA, BERKELEY 

“Children who live in an atmosphere of love and warmth, and who 
have around them truly good examples to imitate, are living in their 
proper element.” 

– RUDOLF STEINER, THE EDUCATION OF THE CHILD
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9th-Grade World History: A Course  
in Revolution
John Hanlon

Two of my favorite days of the school year are when my 
9th-grade history students turn in their “revolutionary 
storybooks.” These original artistic creations showcase 
all that they have learned in the course, called simply 
“Revolutions,” as well as their capacity for crafting 
narratives and making beautiful images. To see the ways 
in which twenty different students have synthesized the 
theory of revolutions, derived from our study of historical 
examples, and filtered it through their own creative genius 

is, for a teacher like myself, immensely rewarding.

But where do these storybooks come from, really? How are these adolescents, 
after just twelve class sessions on the topic of revolution, able to make this 
material their own in such impressive ways? I think that part of the answer 
to those questions can be found in the fact that the curriculum invites the 
students to use their imaginations and artistry from the start. Yes, they need to 
take good notes on my presentations of the history and prepare themselves for 
daily quizzes, but I also make it clear to them that they are being evaluated by 
how well they can transform the material into works of original, individual expression.

For instance, during the first unit, on the French Revolution, each student is 
assigned to one of the social groups that existed during the time of the Ancien 
Régime: the nobility, clergy, bourgeoisie, sans-culottes, and so forth.  They must 
then create an original persona – with a specific name, family background, and 
occupation—and write journal entries in response to the major events studied 
each day in class, such as the storming of the Bastille or the adoption of the 
Declaration of the Rights of Man, as if they had lived through them. These 
assignments stimulate the imagination and enable the students to develop a 
“feeling” relationship to the historical material.

During the second unit, on the Russian Revolution, the focus shifts to the 
visual realm, as I strive to cultivate in the students an understanding of the 
propaganda value of art. Instead of writing in response to the events studied in 
class, they make original images, in color, that seek to convey some significant 
element of Leninism or “The Great October Revolution” (as Russians call it to 
this day). At the end of the unit, we examine actual artwork from the period, 
contrasting the freedom enjoyed by painters during the early years of the 
Bolshevik Regime with the strictly patriotic images produced during Stalin’s reign.

With two revolutions under their belts, along with lessons learned from the 
summer reading book, George Orwell’s Animal Farm, the students begin 
to recognize the patterns or typical “movement” of a revolution. Through 
facilitation of class discussions, I help them distill these into about seven 
phases that a historian might expect any modern revolution to go through. 
As most of us know, revolutions are a cataclysmic response to an oppressive 
social order, and while they usher in great societal advances, such as more 
equality under the law and more even distribution of a nation’s wealth, they 
usually take a turn for the worse – and end in terrible bloodshed.

It is this typical movement that I ask the students to use as the basic narrative 
framework for their own revolutionary stories. Through the eyes of a central 
character, each student envisions how a revolution would unfold in a society of 
her or his own creation. All of the typical elements have to be there—an unjust 

FROM REVOLUTIONS  
TO EMERSON:  
HUMANITIES AT THE  
HIGH SCHOOL

For more about Waldorf’s unique 

development approach through the 

high school, visit our Academics  

page on the website.

Continued on page 12
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Still Teaching Emerson?
Joan Caldarera, Ed.D.

Every year, in 
preparation for 
The American 
Transcendent–
alists unit of 
Humanities 
12, I reread the 
great American 
philosopher, 

Ralph Waldo Emerson. By now, 
it’s been 15 times or more. And 
every year, I ask myself why are we 
offering this to our students? Is it still 
relevant? Will they be able to wade 
through the beautiful, but long and 
thought-filled sentences? And if they 
do, will they care?

I came across a recent collection of 
Emerson’s essays, called The Spiritual 
Emerson, with an introduction 
by Jacob Needleman, long-time 
philosophy professor down the street 
at San Francisco State University. 
When the high school was still 
getting used to being in the Greek 
church on Valencia Street, Professor 
Needleman miraculously accepted 
my invitation to speak to the faculty 
on a subject that some ten years later 
became the focus of my doctoral 
dissertation: morality in education, 
and more specifically, the question, is 
it possible to educate for morality? It 
seemed so important, that question; 
it seemed to be at the heart of 
everything, and yet the answer was 

elusive. I knew it was not a matter 
of the commandments or rules for 
behavior that were addressed every 
Sunday in those classrooms we 
converted on Monday morning from 
spaces for the religious education 
of little children to laboratories for 
the learning of teenagers. I guess I 
was looking for a key to unlocking 
in our students the ability to know 
what is right, to listen to their hearts 
and to be able to trust that their 
connections to the world, to each 
other, to themselves are real and 
reliable, and would lead them to find 
the places in the future that they were 
meant to have. I wanted to know 

how to elicit from the students their 
sometimes dormant ideals, to help 
them name and appreciate their 
individualities and burnish their all-
important character. Emerson said 
“Character is higher than intellect.” 
In guiding the students to think and 
preparing for college admission were 
we sometimes forgetting this? When 
I reread Emerson each year, then, and 
I remind myself of these things, I can 
see that my question of true morality 
is still a question, and the ideal of 
character is still a goal.

Professor Needleman was sure 
that we could, in fact and with 
care, educate for morality, and he 
agreed that we should. For a while, 
we used his book, The American 
Soul: Rediscovering the Wisdom of 

the Founders, as a text in American 
History classes. In it, Mr. Needleman 
searches for an answer to what he 
calls “the aching question” of the 
meaning of America. After clear-eyed 
(and beautifully written) appraisals of 
the Founding Fathers and the many 
injustices that followed upon their 
vision, “the history of crime,” his 
argument seems far from optimistic. 
But, Mr. Needleman also speaks 
persuasively of a second history, that 
of the great wisdom and promise 
resulting from the idea of America, 
from its soul, which he equates 
more or less with character. And that 
brings him back to Emerson, who, 
in Needleman’s words, “sees the 
American future as a culture founded 
on love.” And, Needleman says that 
if we can listen to Emerson like the 
prophet he is, this “extravagant idea” 
points to a possibility for the future of 
America, and the world, a possibility 
of what can come from the promise 
of America. And here is the point: 
“The future is another word for the 
soul. And the only hope for man is in 
the growth of the soul…”

For me, that is at the essence of 
Emerson for the students and all 
that he writes about this country 
of ours, which was, after all, in its 
infancy when Emerson wrote “The 
American Scholar,” called by Oliver 
Wendell Holmes, Sr. “The Intellectual 
Declaration of Independence.” 
Everything that Emerson lays claim 
to for the young country, from Self-
Reliance to Friendship and Poetry, to 
the Over-Soul and to Character itself, 
leads toward an optimistic vision of 
an open place of future growth if we 
can attain a certain state of being, a 
transcendent state. As Henry David 
Thoreau reminds us, we all have to 
wake up, as he did, to the truth of the 
spirit. We have to see, as Emerson 
does over and over again, in every 

Continued on page 12

“We have to see, as 
Emerson does over and 
over again... that there 
are moral and spiritual 
truths that give purpose  

to our lives...”

Senior reading for Transcendentalism



Revolution (continued)
Continued from page 8

Emerson (continued)
Continued from page 9 

system, the rise of a revolutionary 
vanguard, mass protests and, of 
course, the government overthrow. 
But they cannot stop there, because 
they know that, in most cases, that 
great tide, that popular demand for 
justice, is only half the story.

The final week of the course is 
devoted to the study of a recent, 
atypical revolution, the one that 
spelled the end of totalitarian rule 
in Czechoslovakia. Dubbed “The 
Velvet Revolution” due to the lack 
of violence involved, this event was 

part of a wave that swept through 
Eastern Europe in 1989 (including 
the fall of the Berlin Wall). We read 
excerpts from an eyewitness account 
titled The Magic Lantern and watch 
video footage from a film, narrated 
by Jeremy Irons, called The Power of 
the Powerless. It is an inspirational 
way to end the class, as we endeavor 
to figure out how the Czech people 
gained the society they wanted 
without resorting to violence.

This past fall, as I taught the course 
for the fourth time, history conspired 

Ninth graders with their Revolutions work.

lecture and essay, that there are 
moral and spiritual truths that give 
purpose to our lives, and finding 
meaning is future-oriented and life-
giving. As Professor Needleman puts 
it in his introduction to that little 
book of essays: “Reading Emerson 
can awaken a part of the psyche that 
our culture has suppressed. And 
when this part of our human nature 
makes itself known to us, we are, for 
that moment, no longer hypnotized 

to bring popular discontent and 
the impulse for social justice into 
the very classroom where we were 
studying revolution. On the day 
after the presidential election, the 
results of which upset many in our 
community, the majority of my 
students joined their peers, walked 
out of school, and participated in a 
mass protest on the streets of San 
Francisco. Part of me felt proud that 
these young people, still new to our 
school, had the courage to make 
this strong move for a cause they 
believed in. Those who were not 
compelled to take that step remained 
with me for an impromptu lesson on 
civil disobedience—and the tradition 
of accepting the consequences for 
breaking laws and rules. It was not 
a revolution that took place that 
day, but it did show me that many 
of our students already have the 
mettle—and a working model—for 
participation in protests for social 
change.

John Hanlon holds a BA in Russian 
Language and Literature (Swarthmore 
College), MAs in Liberal Studies (Reed 
College) and English and American 
Literature (Miami University), and an 
MFA from the Yale School of Drama.

by the black dream of a dead 
universe…” We have hope.

So, I will keep at it. I will continue  
to lead the students to the discovery 
of what it means to be human as 
Emerson saw it, because we need 
ever more urgently to be fully  
human today. 

Joan Caldarera holds a BA in English 
(University of Rochester), an MA in 
Drama (University of Toronto), and 
a Ed.D. in Educational Leadership 
(University of California, Davis).

For more about the high school 
educational approach, read  
Dr. Caldarera’s 2016 article,  
“A Creative Outcome.” 



WALDORF WORLDWIDE: 

OUR SAN FRANCISCO YOUTH  
EURYTHMY TROUPE IN CHINA

For the full story of this year’s 
trip, visit the news page at: 
sfwaldorf.org

China Tour 2017

Final Bow in Beijing
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Our School’s Visionary Founding Parent: 
Vergilia Paasche Dakin

When Vergilia Dakin was unable to find a suitable school for her young children, 
she and her husband Henry set out to start a Waldorf school in San Francisco. 
Together the Dakins organized like-minded folks, convened study groups and 
weekend workshops, and even connected with international leaders in the 
Waldorf community, such as Rene Querido. 

The Dakins were also instrumental in bringing founding kindergarten teacher 
(and current nursery teacher) Monique Grund to the school. The school started 
with a single kindergarten classroom in 1979.

Vergilia, a daughter of German Jewish refugees, was born in Japan in 1945 
and raised in California. She took the Waldorf training in Stuttgart, Germany 
in 1969 and then taught in German Waldorf schools. She and Henry (a native 
Californian) settled in San Francisco. 

The Dakins were visionaries who guided the school through its formative years; 
on any given day they could be found setting up administrative systems in the 
office and setting up chairs for events. Their inspired philanthropic gift opened 
the doors to the grade school. 

The new school was a big part of their family life, recalls Vergilia, who 
remembers fondly Jim and AnnMari Gettys and Lexie Ahrens, very early 
members of the Founding Committee, as well as Monique Grund, John 
and Joan Caldarera, and Corinne Fendell, to name a few of the “pillars” of 
the emerging school. “We were a small community who were united by an 
extraordinary educational approach,” notes Vergilia. “Our school grew, one 
grade per year, and our collective strength grew along with the school.”

Vergilia now lives in Ukiah, California and her grandchildren attend Waldorf 
schools around the Bay Area. The Main Hall was dedicated as Dakin Hall in 
2011 after Henry passed away.

Corinne Fendell (Class Teacher, Grade 8), Vergilia Dakin, and John Bloom (former 
Administrator)



READERS’ RESPONSE

Ideas for future articles? Questions about the school? Feedback about the newsletter?  
We want to hear from you! Email Kim Hopper: newsletter@sfwaldorf.org

Competitive Team Sports—All Students Welcome 

More than 60 percent 
of our high school 
students belong to a 
sports team, an upward 
trend over a five-year 
period. During the 
middle school years, 
students are encouraged 
to play together as a 
class, and participation 
remains steadily above 
90 percent.

High School Baseball team— a league leader

Sacramento Tournament: Our Grade 8 GirlsVarsity Girls Soccer


